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The basic cognitive development of human no matter what language or modality is a
natural process for all children. Deaf children’s language & communication development needs
in (American Sign Language) is natural to their brain’s patterning processing. (Henner,
Hoffmeister, Fish, Rosenburg, DiDonna 2015). What is important to assess while deaf children
are developing linguistic & communication skills? An assessment tool is critical part of
curriculum development and a good monitoring system to observe child’s language growth (Hall,
Hall, Caselli 2019). The assessment is supported by rationale and assessment procedure to ensure
the skills of children are progressing at age level or approximately language milestone timeline.

The use of two word in English and/or two signs in ASL are syntactic skills for children
who are developing dual language skills. Children who are exposed to dual language
development may be deaf themselves, or is hearing of hearing family with interest in learning
ASL or Kids of Deaf Adults (KODAS) who are learning dual language at home. This skill area is
observed with children at age 2 and above. This syntactic skills areas, two signs and/or two
words falls within the toddler years between age 2-3 and continues to develop into 3-5 word
phrases between the age of 3-5.

California Department of Education’s DRDP (Desired Results Development Profile)
recognizes eight domains of children’s development in the full continuum measure from infancy
to kindergarten. This assessment is dedicated to infant & toddlers in the domain of LLD
(Language & Literacy Development). The measurement comes in three of four rating scale:
Responding, Exploring and Building. Each rating has an earlier & later range. In LLD, there are
five areas to rate. LLD 1: Understanding of Language (receptive), LLD 2: Responsiveness to
language, LLD 3: communication & Use of Language (Expressive), LLD 4: Reciprocal
communication and Conversation, LLD 5: Interest in Literacy. This assessment is to support
teachers to rate child to track child’s language & literacy development. Parent will have
formative assessment to support child’s learning journey (Garate, M. 2014).

This is a progress assessment, the learner’s progress is measured in formative and
summative approach. Informal assessment: Monthly, aligned with multimedia curriculum
goals (focused parent-child language interaction). To track child’s language progression, the
child watches video 2-3 times a day 5-10 minutes daily. The parents are provided parenting tips
filled with activities to do with the child. The parents checklist assessment serves as a formative
assessment. This is informal observation on parents part. Observational assessment: 3,6,9, 12
months the itinerant teacher/early interventionist follow up quarterly to track child’s progression
following the LLD development domain. Example to look for is provided by DRDP 2015.

The task assessed is to track child’s LLD development level after being exposed to
curriculum at home. A competent use of the skill area look like the learner is trying to follow,
trying to apply the vocabulary, syntactic, and the grammatical topicalization. The learner be able
to do either sign along the rhymes with video or with someone. An incompetent use of the skill
area look like there is no intention to micmic or no intention to communicate. There are no
mistakes to look for except to look for various development level that promotes the language
skills as in micmic or retelling. The assessment purpose is to prepare the learner for Kindergarten
Ready.



The result between informal and formal observations are preserved and tracked to be
monitored 4 times a year for 5 years to ensure the literacy development progression towards
kindergarten readiness.. The report will be typed out and monitored on an individual level for
the family and EI. The data maybe shared with kindergarten teacher to help the teacher to
understand the history of learning progression of each child.

MEDIUM: Video English American Sign
DUAL Language Language
Learner

Twinkle Twinkle Little | Twinkle, little, star, up, Handshapes:

Star above, world, diamond, = HS: Index finger
wonder, |, what (wonder, distance (up
and above)
HS: “25” or

“8L” (Shining star,
Twinkle, Diamond)
HS: bent 5 (world,
cloud, what)




Parents Check List (Monthly) Informal Assessment

SIGNACY CHECKLIST:
Done by Caregivers

Dual Literacy
Behavior:

Ask to view video for
Viewing time.

Watching attentively to
the surrogate signer

Respond by signing
along

Concept about
Picture/Sign

Knows what a picture is
and can point at picture

Know what a picture by
signing it

Concept about Sign
parameters/
topicalization

Express in four
parameters

Produce topicalization

Imitates word - two
word phrase

Re-tell 2 word phrase

Concept: Having
conversation

Making connection to
the video with adult e.g
having brief discussion
about the rhyme

Making connection to
the external setting
E.g. comment on
elements or color or
feelings from the video
and the situation long
after viewing.

Always

Sometimes

Needs encouragement
or support



Table 1-1

Language and Literacy Development Domain
(LLD)

Latest developmental level the child has
mastered:

LLD 1:
Child understands increasingly complex
communication and language.

LLD 2:

Child communicates or acts in response to a
language and responds to increasingly
complex language.

LLD 3:

Child’s communication develops from
nonverbal communication to using language
with increasingly complex words and
sentences.

LLD 4: Child engages in back -and-forth
communication that develops into increasingly
extended conversations*

* Conversation can include communication
using sign language or alternative
communication system

Understanding of Language (Receptive)
Earlier:

Later:

Responsiveness to Language
Earlier:

Later:

Communication & Use of Language (Expressive)
Earlier:

Later:

Reciporal communication & conversation
Earlier:

Middle:

Later:

LLD 5: Interest in Literacy

Child shows interest in books, songs, rhymes, | Earlier:

stories, and other literacy activities in

increasingly complex ways

Later:

L1 Understanding of Language (Receptive) O O O O O O
LLD2 Responsiveness to Language O O ) O O
1p3 Communication and Use of Language (Expressive) O O O O O O
LLD4 Reciprocal Communication and Conversation O O O O
LLD5 Interest in Literacy O O O O O




Mark the latest developmental level the child has mastered:

Responding
Earlier

Responds to voices,

sounds, gestures, or
facial expressions in
basic ways

Possible Examples
« Tumns head toward, or

Responding
Later

Responds to voices,
gestures, or facial
expressions ina
variety of ways
(e.g., gaze aversion,
vocalization,
movements)

Possible Examples
« Smiles or gurgles in

Exploring
Earlier

Recognizes afew
frequently used
words or gestures in
familiar situations

Possible Examples
« Waves, “Bye-bye,”

Exploring Exploring
Middle Later
Shows und d Shows und d-
ing of a variety of ing of frequently
single words used simple phrases
or sentences

Possible Examples
« Indicates a bell ina

Possible Examples
« Gets jacket afteran

Building Building Building
Earlier Middle Later
NOT APPLICABLE = NOT APPLICABL
Shows und d- Shows und d Shows und d
ing of awide ing of some complex | ing of language that
variety of phrases or | vocabulary, phrases, | refers to abstract
sentences orsentences asused | concepts, including
in conversations, imaginary events
stories, or learning
activities

Possible Examples
« Offers to help after an

Possible Examples
« Adds blocks to a tower

Possible Examples
« Communicates, “I'ma

Integrating
Earlier

NOT APPLICABLE
Shows understand-
ing of a series of
complex statements
that explain how or
why things happen

Possible Examples
« Explains how to plant

looks in the direction response to a familiar | afteranadult storybook when adult | adult communicates, adult communicates, aftera peer says, “Let’s | princessand|liveina | seedstoa peer after
of, the voice of an adult’s voice or simple | communicates, asks about a bell. “Get your jacket. It's “Would you like to help | make our skyscraper castle,” while playing | an adult reads a book
adult. gestures. “@Good-bye." time to go outside.” me feed the turtle?” the tallest!” dress-up. about planting seeds.
« Looks to the wagon
« Makes eye contact with « Makes a sound similar |- Bounces or wavesarms | afteran adultrefersto |+ Moves to thesink « Collects different types |+ Holds the door open, | Pretends to be a « Draws a picture about
afamiliar adult. to “Mmmmm” duringa | toindicateinterestin | the wagon afteran adult ofartsuppliesafteran | afteranadultasksthe | characterina story the changing seasons,
« Quiets or orients in th social interactionwith | continuing an activity « Points to pictures of communicates, “Time | adult explainsanart child to do so, until all | afteraread-aloud of afteran adult talks
d‘u e ts_ o ofle S| d € 2 familiar adult. after an adult pauses ?J'. ds Otplc u e; o to wash hands.” project and where to of the other children the story. about why the weather
Irection oa sound, and asks, “More?” ahird, atree, anda ) find the supplies. have come into the . has changed.
touch, or gesture. « Averts eyes to house, as an adult « Passes the milk at room « Draws a picture of a
disengage from a social | » Orients toward a says the name of each, | lunch time after an « Hands crayons from : cocoon aftersharing |« Selects materials that
interaction with an familiar person orthing ~ while looking at abook | adult communicates, the shelf afteran adult |« Pointsto the picture of | abook about the life float, while making
adult. when it is named. together. “Please pass the milk.” | asks, “Canyouhandme | aneagle and its nest cycle ofa butterfly. aboat, after hearing
the crayons thatareon | while sharing a book an adult talk about
the shelf?” about animals building materials that float
their homes. orsink.
<  Child is emerging to the next developmental level
<  Unable to rate this measure due to extended absence
LLD1 Understanding of Language (Receptive) LLD1
DRDP (2015): An Early Childhood Developmental Continuum — Infant/Toddler Comprehensive View - June 27,2019 © 2013-2019 California Department of Education — Al rights reserved Page 11 of 42
Mark the latest developmental level the child has mastered:
Responding Responding Exploring Exploring Building Building Building Integrating
Earlier Later Earlier Later Earlier Middle Later Earlier
NOT APPLICABLE NOT APPLICABLE NOT APPLICABLE
Responds to voices, Responds to voices, Responds to a few Responds to simple Responds to one-step (Carriesoutaone-step  Carries out multi-step | Carries out multi-step
sounds, gestures, or gestures, or facial frequentlyusedwords = comments that relate to | requests or questions request thatrelatesto  requests thatinvolve requests that involve
facial expressions in pressionsin avariety | orgesturesinfamiliar | apresent situation thatinvolve afamiliar | aneworanunfamiliar = afamiliaractivity or anew or unfamiliar
basic ways of ways (e.g., eye gaze, | situations activity or routine activity or situation situation activity or situation
gaze aversion, vocaliza-
tion, movements)
Possible Examples Possible Examples Possible Examples Possible Examples Possible Examples Possible Examples Possible Examples Possible Examples
« Turns head or looks in « Smiles in response to a « Reaches for a familiar « Looks up at sky afteran | Picks up sand toys afteran « Puts compostable cup « Putstoy in cubby and « Chooses a book and then
direction of voices. familiar adult’s voice or object after it is named. adult communicates, adult says, “Please pick up | into compost bin recently |~ goestorug when adult carries it to the library
< Sustain tanaduls | 9ESHUeS: < Communicates, “Bye-bye.” “There's an airplane.” the sand toys.” addedtotheroomafter ~ Communicatesitistimeto | counter after an adult
ustains gaze at an adult's . ~ommunicates, ‘Bye-bye, ) . adult communicates, putyour toy in thecubby | oy #Find a book and take
smiling face. « Vocalizesinresponsetoa | inresponsetoaparent - Movestoward the sandbox |« Brings a watering can to u . and go to the rug forstory | - y ,,
- P - R ,‘ Please putyour cupinthe ¢ it to the library counter.
« Quiets or orients in the familiar adult’s voice. waving and saying, “Bye- | afteran afiult says,“Isee | the garden aftera peer compost bin.” time. ] .
! new toys in the sandbox.” | asks, “Want to water?” « Gathers different materials

direction of a sound or
gesture.

« Cries when child hears
another child cry.

« Moves toward a familiar
adult’s extended arms.

« Turns head and looks away
after a familiar adult offers
abottle or food again.

« Signs, “More,” afteran
adult asks, “More milk?”

<  Childis emerging to the next developmental level
O Unable to rate this measure due to extended absence

« Communicates, “Okay,”
after an adult says, “Your
friend wants to play, too.”

« Calms when adult
communicates, “Your turn
is next.”

« Brings shoes after an adult
requests, “Bring me your
shoes. |'ll help you put
them on.”

« Uses a communication
board to make a choice
when an adult says, “Tell
me what you would like to
do next.”

« Communicates, “Yo,”
[“Me," in Spanish], after
an adult asks, “Who is the
helper for snack?”

« Follows simple direction
to tag another child when
learning a new game.

« Gets drum after adult
communicates, “Let’s get
ready for the new music
teacher.”

« Follows the steps commu-
nicated by an adult at the
end of an art activity to
remove smock, hang it up,
and then wash hands.

« Follows adult’s request to
“push your chair in, put
your book in the cubby,
and wash your hands.”

from outside, brings them
inside, and places them on
atable, as suggested by an
adult, to create a nature
display.

« Cares for anew pet for
the first time by providing
clean water, food, and
fresh shavings for a quinea
pig, after being told the
steps by a peer.

LLD 2

Responsiveness to Language

LLD2

DRDP (2015): An Early Childhood Developmental Continuum — Infant/Toddler Comprehensive View — June 27,2019~ © 2013-2019 California Department of Education — All rights reserved
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Mark the latest developmental level the child has mastered:

Responding Responding
Earlier Later
Makes sounds Uses sounds,

p ly g , or facial
expressions to
communicate

Possible Examples  Possible Examples

* (ries. « Smiles when a familiar
. Coos. person approaches.

« Gurgles. « (ries or looks at an adult

when hungry.

« Vocalizes or babbles
while interacting with
anadult.

Exploring
Earlier

Uses a few “first
words,” word-like
sounds, or gestures
to communicate

Possible Examples

« Asks for food when
hungry, by usinga
special word, sound, or
gesture for food.

« Communicates,
“Mama,” “Dada,”
“Baba,” or similar word
approximations.

« Reaches for or gestures
for an object.

Exploring Exploring Building Building Building Integrating
Middle Later Earlier Middle Later Earlier
NOT APPLICABLE | NOT APPLICABLE | NOT APPLICABLE
Uses a variety of Uses two words Uses short phrases Uses short sentences | Uses phrases and Combines phrases
single words to together to orsentences of more | that contain nouns, | sentenceswitha and sentences with
communicate communicate than two words to verbs, and other variety of word avariety of word
communicate words, suchasadjec- | forms, including past | ¢ oo
tives and recently tense, future tense, nicate ideas orto
encountered vocabu- | plurals, pronouns,or | """ I
lary, to i p ives, to com- scribe people,
municate, sometimes | Objects, or events
with errors
Possible Examples  Possible E I Possible Exampl Possible Examples  Possible Examp Possible Exampl|
« Names familiar foods, |+ Communicates, “Mommy [+ Communicates, “Amime  Communicates, “The « Communicates toa peer, |+ Communicates, “Dragons
toys, or family members. = come,” whenwantinga | toca,”[“It'smyturn,”in | rabbitisscared,” during play, “Yesterday | don’t need bikes ‘cause
« Communicates ideas parent. Spanish] when anadult | when the pet rabbit we made vegetable they can fly. They have
such as “No,” “More,” « Communicates, “More bri_ng: the pet rabbit for Isnugglses i":;ff" adult'’s | soup.” (”y!e” i; a”_ X really big wings.”
or“Up.” juice,” when thirsty. avisit. ap. (*Scared” is an pronoun; “made"is past |, communicates toa peer,

« Indicates a picture of a
ball when asked what
the child wants to play
with next.

« Communicates, “FRHY
E1” ["My truck!” in
Chinese] after another
child takes a toy truck.

« Communicates, “| want
mommy.”
« Communicates, “I like

dogs,” while looking at
an animal book.

adjective.)

« Communicates using a
communication board,
“I need a tissue. My nose
isrunny.” (“Tissue” is a

tense.)

« Communicates, “His
birthday is tomorrow. He
will be five.” (“His” is a
possessive pronoun; “he”

“Let’shurry and clean up
50 we can go outside to
ride bikes.”

« Communicates via

" . ! P spoken words, signs, or a
nzlurl:nd)runny isan |fs?protnoun,) ‘will be” is communication device,
adjective) uture tense. “The dogate the cat’s

« Communicates, « Communicates in sign food, and then he got

“Malaking malaki ang
aso namin,” [“Our dog is
huge,” in Tagalog] after
hearing a peer use the
word “huge.” (“Huge” is
a recently encountered
vocabulary word.)

« Communicates, “He

language that the cat’s
feet are wet. (“Cat’s”

is possessive; “feet” is
plural.)

runned really fast,”
[He ran really fast].
(“Runned” is past tense

in trouble. We put him
outside and he was very
sad.”

Communicates, “Mi
abuela es muy vieja.
Tiene el cabello blancoy
muchas arrugas,” ["My
grandmais really old. She

with a grammatical has white hair and lots of
error.) wrinkles,” in Spanish].
O  Child is emerging to the next developmental level
<  Unable to rate this measure due to extended absence
LLD3 Communication and Use of Language (Expressive) LLD3
DRDP (2015): An Early Childhood Developmental Continuum — Infant/Toddler Comprehensive View — June 27,2019 ©2013-2019 California Department of Education — All rights reserved Page 13 of 42
Mark the latest developmental level the child has mastered:
Responding Responding Exploring Exploring Exploring Building Building Building Integrating
Earlier Later Earlier Middle Later Earlier Middle Later Earlier
NOT APPLICABLE | NOT APPLICABLE | NOT APPLICABLE
R dstosoundsor R dstoor Engages in brief back- | Engages in brief back- | Engages in brief Engages in brief Engages in brief Engagesin Engagesin
movementsof others  seeks contact with and-forthcommuni- | and-forthcommuni- | back-and-forth back-and-forth conversationswitha = conversations extended focused
inbasic ways familiar adults, cation witha familiar | cation with afamiliar | communication, communication, shared focus witha shared conversations that
using vocalizations, | adult, usingword adult, using simple combining words using short phrases focus, contributing involve reasoning,
gestures, or facial approximations,vo- | words or conventional | to communicate and sentences clarifying comments | predicting,
expressions during calizations, gestures, | gestures to communi- | meaning or building on the problem solving, or
interactions or facial expressions | cate meaning otherperson’sideas | understanding ideas
Possible Examples  Possible Examples  |Possible Examples | Possible Examples | Possible Examples |Possible Examples | Possible Examples  Possible Examples  |Possible Examples
» Looks in the direction of  + Smiles at an approaching | Expresses, “Ba,” in « Communicates, “Yes,” |+ Makes eye contact with |+ Communicates, "F2 | = Communicates, “That'smy + Hasa conversationwith |« Hasa conversation with
voices or movement. familiar adult. response to an adult or“No,” after an adult anadult while holding EHE," ["I'm the baby,” Elmo':lgw }f[’mzm‘m :[‘]3 ghlzei?::’glsm‘ggé‘hh:r‘ glrl‘r:f(ljt;j\/l\}e‘:l?e":dgltaggtg{?\er
* Quiets in response to « Makes sounds when talking albout aball, and as}( 5’7,,00 youwantmore | - astuffed bear. When in Ch'"QSF] aftetla, peer the peer says, “You have witﬁ their families. Says, asking how to plant the '
sound. afamiliar adult stops then waits for the adult | milk? the adult as'ks, Whlose communllcate's, I'm !he twosisters” responds,“l | “Myfamily qoesto the park | - seeds and making guesses
talking, torespond. + Rubs eyes and responds, teddy bear is that?" mommy,” while playing | haveabigsister,andthat's | on Sundays” When peer about how big the plants
« Turns toward the soft g « Waves. “Good-bye” after | “Niahtoniaht ” after a " | communicates, "My house. my baby sister.” asks,”Every Sunday?" child |  will getand how long it
touch of an adult. « Reaches toward a g e grnignt u bear.” Respond: dult responds, “Yeah, but some- | will take before the plants
familiar adult parent waves, “Good- familiar adult asks, “Are « Handsplay doughto | * Respondstoanadult’s times we gotothe park with|  begin to grow.
- Looks aft afamiliar adult ' bye” you tired?” « Communicates with apeer. When the peer fggm‘g‘mﬁe"%ﬂmg theswimmingpooland  f o onwith
during feeding. « Covers eyestosignalan | Brings a ball to an adult, E;lha‘du",hqu"n.é])lﬁh, takes:lllw play dougl:(and 200ldgico,” 'l wentto the ;?;n ;:;ngfzmwﬁev:wh?: apeer before and while
adultto continue playing | and then responds, emphoma,” ['More | - says, "1 gonna make 200,”in Spanish]. Whenan peersays, “Mygrandma building a fort, including
wgall” cheese," in Vietnamese]. | a dog,” responds, “I'm adult replies, “There are ¢ wepird | Offering ideas on what
peek-a-boo. Ball,” after the adult b ” P » | takesmetothe park,” child h
p When the adult responds, | making a snake. lots of animals in the zoo, p materials they need and
asks, “Do you want me to ] ; o responds, “My grandma "
y LY " “You really like cheese!” child says, “Los caimanes | e ek e ctore” Con- | SUgesting ways to make
play ball with you? e i |* Asksapeer forsome son los animales que més i hat the walls k
communicates, “Con thich g versation continues sure thatthe walls keep
homai” [ “'( heese” blocks to put in child’s me gustan,” [l like the . standing as they are build-
pho mai,” ["llike cheese,” | 4 rile playing alligators best,” in Spanish] '« Has aconversationwithan | ingit.
in Vietnamese]. with trucks. When the and continuestoconverse | adult aboutthe size of dino-| | H tion with
N g about other animals at saurs. When the adultsays | * 11aS @ conversation with an
« Communicates, “That'sa | peerreplies, “Here, the 00. that dinosaurs were all if. | adultabout how dinosaurs
monkey,” while readinga |  and hands over several . ) ferent sizes, child responds | [ivedand how people ive,
story with an adult. When | ~ blocks, responds, “That's * Ha.i: brlefcor;:{frslatlgp by naming abig dinosaur, | Providing suggestions
the adult says, “Yes, too many,” and takes withapeer whilelooking | e paming 3 mall gino- | 200Ut what it would be
A ata caterpillar together. like if dinosaurs and people
he's climbing,” replies, only two blocks from “That i saur. Then when the adult ived i
s i | 3 y Comments, “That is re- savs that some dinosaurs lived in the same place.
“Climbing up high." the peer. ally hairy.” When peer Y " N
responds, “Yeah reall had horns, child continues
Sponds, fey the conversation by saying
ha"f" child continues, "He that some dinosaurs flew
has lots of legs, too.” like birds.

* Conversations can include communication using sign language or alterative communication systems.

O  Child is emerging to the next developmental level
O Unable to rate this measure due to extended absence

LLD 4

Reciprocal Communication and Conversation
DRDP (2015): An Early Childhood Developmental Continuum — Infant/Toddler Comprehensive View —June 27,2019 © 2013-2019 California Department of Education — Al rights reserved
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Mark the latest developmental level the child has mastered:

Responding
Earlier

Attends or responds to
people or things in basic
ways

Possible Examples

« Quiets to the sound of a
familiar voice.

« Movesin response to an
approach by a familiar
adult.

« Orients to an adult’s
face or voice during a
caregiving routine.

Responding
Later

Plays with books;
and

Responds to other

literacy activities

Possible Examples

« Interacts with a cloth or
board book by holding or
mouthing it.

« Pats atextured board
book.

« Vocalizes or laughs in
response to an adult
singing and gesturing a
simple finger-play song,
such as, “Pat-a-Cake” or
“Los cinco deditos,” [“Five
Little Fingers,” a finger
play in Spanish].

Exploring
Earlier

Attends briefly to a
familiar adult reading
books, singing songs, or
saying rhymes

Possible Examples

« Looks at pictures in a book
for a short time while a
familiar adult reads the
book.

* Reaches to turn the
page of a board book as
afamiliar adult talks or
signs about the pictures
on the page.

« Uses simple hand
movements to participate
during a familiar song
orrhyme with a familiar
adult.

« Touches textured or tactile
content on pages of a book
as an adult is reading the
book.

<  Childis emerging to the next developmental level
<  Unable to rate this measure due to extended absence

Exploring
Later

Looks at books on own
briefly,

or
Chooses to join reading,
singing, or rhyming
activities led byan
adult

Possible Examples

« Joins a group doinga
simple finger play led by
an adult.

« Points at a picture
when joining an adult
whois reading a book,
newspaper, or tablet.

« Picks up a book and looks
at pictures, turns a few
pages, and then drops the
book to go play.

Building
Earlier

Looks at books page by
page,

or
Participates, from
beginning to end, in
listening to stories,
singing songs, or playing
rhyming games, when
supported by an adult

Possible Examples

« Pretends to read a book
from start to finish.

« Explores a book with
Braille and tactile content
with hands.

« Sings some words of
afamiliar song, from
beginning to end, with an
adult.

Building
Middle

NOT APPLICABLE
Initiates looking at and
talking about books,
listening to and talking
about stories, singing
songs, or playing
rhyming games

Possible Examples

« Asks questions or
communicates about why
something happened in
astory.

« Starts a song or rhyme
with others while playing
outside.

« Uses finger puppets while
reciting a familiar rhyme.

Building
Later
NOT APPLICABLE

Extends literacy
activities by retelling a
story, drawing pictures
about a story, oracting
out a story

Possible Examples

« Uses flannel-board pieces
toretell parts of a story
after story time.

« Retells a familiar story to
apeer while pretending to
read from a book.

« Uses a communication
device to tell the sequence
of events in a favorite
story.

« Pretends to be a character
froma story, using props.

Integrating
Earlier
NOT APPLICABLE
Initiates literacy
activities that relate to
classroom experiences
aswell asto own
experiences or interests

Possible Examples

« Chooses to read a book
related to a particular
theme or interest (e.g.,
dinosaurs or fairies).

« Asks for help finding a
book about bugs after a
nature walk.

« Participates, with others,
in using the computer
to create a story abouta
class trip.

« Makes up own version of
rhyming song with peers’
names.

LLD 5

Interest in Literacy

LLD 5

DRDP (2015): An Early Childhood Developmental Continuum — Infant/Toddler Comprehensive View — June 27,2019~ © 2013-2019 California Department of Education — All rights reserved
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